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GENERAL PHILOSOPHY

The school experience involves the intellectual, emotional, social, and physical growth of each child.  

It is important to equip students with an understanding of fundamental skills and concepts. The Ipswich Integrated Preschool program incorporates play/socialization and skill reinforcement through a multidisciplinary, thematic approach, within a developmental framework.  The teacher facilitates and maintains an environment, which provides a variety of experiences, materials, and activities, consistent with a developmental approach to a child’s growth.  The ultimate learning experience for children involves them as active participants in the learning process, feeling empowered and confident about themselves.

Children need to learn and experience patience, helpfulness, forgiveness, tolerance (of similarities and differences), and respect toward others.  The Ipswich Integrated Preschool program continues to strive to make learning a positive and successful experience for all children.

Initial learning and school experiences create attitudes in children and families about learning, about themselves, and about a school, which can last a lifetime.

IPSWICH INTEGRATED PRESCHOOL PROGRAM

DESCRIPTION OF PROGRAM

The Ipswich Integrated Preschool Program combines special needs and typically developing children together in a positive environment that respects the individual development of all children and allows them to learn at their own pace.  The teacher, teacher assistants, special educators, and therapists (occupational, physical, speech/lang.) are part of the preschool classroom to help children of various levels, and to help monitor progress of all students.  The philosophy of an integrated program respects the self-worth of each learner, and is sensitive to the developmental needs of children in all aspects of their development.

No matter how children are grouped chronologically, there will always be a wide spread in normal developmental differences.  A large span in development is normal in any area of a child’s development- social behavior, physical maturation, cognitive thinking, or language acquisition and growth.  

Many things- culture, environment, and personality influence growth.  No two children are the same.  No two families or communities are the same.  Children may go through predictable stages in the same order, but that does not mean that they will go through them at the same time or rate.  Growth is uneven, with many spurts, as well as periods of little change.

THE IPSWICH INTEGRATED PRESCHOOL PROGRAM

ENROLLMENT PROCEDURE

To enroll in The Ipswich Preschool Programs, a child must first complete a developmental screening.  This screening is offered each spring to the community, and by appointment, when necessary.  The child must be three years of age by September 1st, of the entering year to attend (unless there is an identified area of special need).  There are a limited number of openings.  Each session will accept no more than fifteen children.  A child is accepted upon-

· completion of the developmental screening

· receipt of the completed commitment form and requested deposit

Follows school calendar (modified start and ending dates)

Orientation during first week 
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TUITION

Tuition is based on four days per week, and is set by the Ipswich School Committee.

A non-refundable commitment fee deposit is deducted from the total yearly tuition amount.  The remaining amount may be paid in the following ways:

· One lump sum for the year  due September first

· Two equal payments  due September first, and  January fifteenth

· Ten equal payments due on the first of every month.

HEALTH

The state of Massachusetts requires proof of immunization to be provided to the school before any child may enroll in that school.  This must be filled out by your doctor, and returned to the school nurse, in the school health office.  Each child must have a minimum of 4 DPT’s, 3 polio’s,   3 Hib’s, 1 MMR, and 3 Hepatitis B vaccines.  New, this year is proof of chicken pox.  Each child entering preschool must have had the chicken pox vaccine or have physician documented proof of the disease before entering school.  No child will be allowed to start school until this information is provided.

In addition to the proof of immunization, each new student must have a current physical exam on record in his/her school health record within six months of entering school.  Please contact Debbie Cole in the Doyon health office, at (978) 356-5506, with any questions or concerns.

TRANSPORTATION

The parents provide transportation.  Parent transportation is the responsibility of the individual parents.  Families may choose to arrange car pools among themselves.  If your child is to be picked up by anyone other than a parent, the preschool will need written permission.  The school may not release your child to another adult without signed permission.  Please do not pick your child up, without talking with the teacher.

Law provides transportation, for special education students (officially identified by area of special need).

SNACKS/LUNCH

Integrated Preschool Program

Eating a daily snack or lunch together is a pleasurable and social experience for children.  Snack time or lunchtime is an opportunity to reinforce and model relevant language and behaviors, such as turn taking during speaking and listening.  Snack time or lunch time is also an opportunity to introduce, negotiate, and apply rules and roles of group living, such as classroom jobs, etc.  This is also an opportunity to encourage good eating habits, and to expose children to different food possibilities.

A.M. session

Daily snack time- the preschool will provide a snack and milk for each child, every day at school.

This is included in the cost of tuition.

P.M. session

Daily lunch time- Students will bring in their lunch every day.  Milk is provided by the preschool.  

IPSWICH INTEGRATED PRESCHOOL 

PROGRAM GOALS

Program goals address all domains- emotional, social, cognitive, and physical- and attend to the development of desirable attitudes, skills, and processes, knowledge and understanding.

· develop a positive self-concept and attitude toward learning, self-control, and a sense of belonging

· develop curiosity about the world, confidence as a learner, creativity and imagination, and personal initiative

· develop relationships of mutual trust and respect with adults and peers, begin to understand perspectives of other people, and negotiate and apply rules of group living

· begin to understand and respect social and cultural diversity

· learn about community and social roles

· use language (and/or augmentative communication, sign, etc.) to communicate effectively and to facilitate thinking and learning

· gain satisfaction and enjoyment, as well as information from looking at books, and being read to

· represent ideas and feelings through pretend play, drama, dance and movement, music, art, and construction

· begin to think critically, use basic reasoning and begin to solve problems, both individually, and together

· construct knowledge of the physical world, manipulate objects for desired effects, and understand cause-and-effect relationships

· become competent in management of their bodies and acquire basic physical skills, both gross motor and fine motor

· gain knowledge about the care of their bodies and maintain a desirable level of health and fitness 

PRESCHOOL CURRICULUM

The primary teaching goal is to help young children to use the environment productively and become learners who are developing the skills and understandings needed to be successful.  The preschool provides a challenging, interesting and developmentally appropriate curriculum.  It is an environment for children, where parents and professionals establish positive relationships, learn from each other, and work together toward shared goals for children.

Children need to acquire a great deal of knowledge, skills, and concept understanding.  They need to gain their understanding of this content through their own experience.  Many basic concepts and skills are learned through manipulating concrete objects; a child must experience the process to learn it.  Children are given opportunities for both child initiated and teacher initiated learning experiences.  Children are given opportunities to make choices.  Children also need clarity and limits within which to make these choices.

The curriculum provides the framework for what actually happens in a planned environment where children interact with materials, peers, and adults.

The curriculum incorporates developmentally appropriate activities and materials within a thematic approach.  The environment, activities, materials, and interactions are rooted in the understanding of developmental stages and knowledge of each child.  Curriculum is adapted for individual needs and interests, and is based on authentic assessment of their learning.  It is important that a rich curriculum content draws on key concepts, skills, tools and disciplines in ways that are meaningful and relevant to young children.

GROSS MOTOR DEVELOPMENT

Gross motor development refers to the maturity and capabilities of large muscles, such as those of the arms and legs.  It is important to incorporate gross motor movement activities within the daily curriculum.  In addition to developing gross motor skills, movement activities also facilitate attention, body awareness, postural control and social skills.

The Ipswich Integrated Preschool curriculum includes a sensory motor movement approach.  This provides each student the opportunity to explore his or her environment through many sensory motor enrichment experiences.  

Selected activities help improve muscle strength, balance, and coordination.  The motor groups provide opportunities to monitor preschoolers’ gross motor development.  

FINE MOTOR DEVELOPMENT

Preschoolers need to develop fine motor function in play, self-help, and classroom activities.  Preschool children need to develop play skills, involving problem solving, as well as self-help skills with dressing and fastening.  Physical ability is also necessary to act on their learning environment- during activities such as: manipulation of clay or play dough, paper, small objects, using tools, crayons, scissors, paintbrushes, etc.  

Prerequisites to printing include: hand dominance, ability to cross midline of body, ability to complete basic configurations and ability to assume proper body position and pencil grip.  Requirements for handwriting include: 

Ability to hold an upright and comfortable posture for general stabilization, and support necessary for skilled hands movement.

Stabilization of joints in shoulder and arm is vital for supporting fine motor activities, stability in wrist allows for skillful manipulation of tools and objects.

Skill and support- the two functions of the hand are the hold and do functions.  One hand is skilled for writing or cutting, and one is used for supporting the actions (such as manipulating paper).

Development of arches- to allow for holding objects of all shapes, and power of the fingers

Skill and power sides of the hand are separated at the midline- one side providing support and the other for skill or manipulation of objects.

Sensory integration is the ability to receive and organize information we receive from our environment through our sensory system.

Sensory integration allows for an appropriate response to incoming stimuli or sensation.  The sensory system is like a busy intersection, receiving input from vision, hearing, movement, touch, smell and taste.  In most cases the senses flow smoothly through the intersection and are organized and understood.  However, in some cases it is like a traffic jam, where the child’s senses are unable to organize the information.  

Motor planning is an ability that depends on efficient sensory integration.  New actions are planned using previous knowledge, experiences and sensations.  Motor planning involves conscious attention to task, while relying on stored information regarding unconscious body sensation.

A Certified Occupational Therapy Assistant presents activities geared toward necessary skills for life and school.  This component is supervised by a Certified Occupational Therapist.  Activities help improve fine motor skills, motor planning, strength, perceptual skills, and regulation of sensory input.  The fine motor groups provide an opportunity to monitor the preschooler’s fine motor development.

DEVELOPING SCIENCE SKILLS

PRESCHOOL  

Science for young children allows them to explore, manipulate materials, ask questions, discover cause and effect, project consequences and solve problems.  It provides opportunities with both living and non-living things.  Most importantly, the science area of the curriculum encourages children to learn about their biological and physical world. An effective early childhood science program helps children to develop reasoning.  The experiences enhance children's natural sense of wonder and curiosity, and stimulate them further to find out more about the how and why of their world. The classroom and playground are natural settings where the teacher creates a climate that allows children to ask questions and get answers, but more importantly, the teacher guides children in their learning of how to form their own appropriate questions and to discover solutions for themselves.  A developmentally appropriate curriculum allows children to have active involvement with plants, wind, sound, changes, light, water, simple tools and machines, animals, rocks, gravity, magnetism and other areas of the life and physical sciences, as well as earth and space sciences.  Children are encouraged to use their senses in discovery learning.  The curriculum needs to also provide opportunities for children to develop sensitivity to the environment and the role they play in preserving it.

Science for young children is observing, comparing, wondering and finding out what happens when something is changed.  Science is what children do every day, as they ask questions, observe tadpoles, make ice cubes, ride a bike, sharpen a pencil, push a chair, or make a snowball. Science includes knowledge and strategies; technology is the application of science to problems of human adaptation to the environment. Science is based on the assumption that things and events occur in consistent patterns that are understood through careful, systematic study.  All children utilize their senses in observing aspects of their environment.  Preschool children tend to focus on the obvious and to be satisfied with identifying one or two characteristics, such as color or texture.  Early childhood education lays the foundation for the continuing development of an interest in and an understanding of science and technology by ensuring that every child actively participates in science experiences and views himself as successful in his discoveries. 

Comparing and organizing refer primarily to mathematical concepts.  Piaget called this logico-mathematical knowledge.  These processes are vital for science inquiry and involve noticing likenesses and differences, quantifying (measuring, weighing, counting), and organizing objects, materials, or events into groupings on the basis of specific characteristics.  Children begin to organize information by some criteria.  They also need to learn that there are different possibilities or ways to organize this information.  Three and four year olds are becoming aware of these processes and are beginning to use some characteristics based on relations, such as size.  These comparisons reflect obvious surface characteristics such as color, shape or number among two or three items, and usually include only one aspect at a time.  Five and six year olds are aware of more surface characteristics and are more apt to identify both similarities and differences among a small number of items.

Developmentally appropriate science builds on children's natural curiosity and willingness to explore the things around them.  It goes on to investigate phenomenon, guided by open-ended questioning that encourages children to observe, compare, organize information and to reach their own conclusions.  Early childhood science curriculum needs to lay a strong foundation to enable children to become responsible citizens of our planet in the future.  They must present with an open mind and the skills to observe and organize information, and ultimately to predict, evaluate and draw their own conclusions.

Developmentally appropriate science curriculum is 


*Actively participating

*Handling materials

*Controlling their own actions

*Investigating familiar phenomenon

*Reflecting on the teacher's open-ended questions

*Observing the results of their own actions

*Experiencing both planned and spontaneous opportunities

*Investigating individually, and in groups

*Investigating the range of basic concepts

*Exploring a variety of content from life, earth and 

physical sciences

DEVELOPING SOCIAL STUDIES SKILLS

PRESCHOOL

Social studies in preschool begins with, and focuses on the individual child.  The major component is the development of the young child’s self-esteem and self-concept.  With a positive self-image will come a recognition of appropriate limits and abilities.  The child will feel he is valued and needed as part of his school community.  Social studies also helps young children understand families, communities, and roles of these members.  This understanding involves learning basic social concepts, and discovering ways to establish and maintain relationships with other members of the specific community or society.

The teacher’s role is key in assisting or guiding the young child in his/her development of feeling self-worth.  The teacher shows and models respect for each child.  Abundant praise or positive reinforcement encourages the individual child.  Group interactions are guided in a very responsible and gentle manner, allowing each child the opportunity to learn to lead as well as to follow.

The teacher provides materials and activities, as well as facilitating situations, which encourage the development of an understanding of members, and their roles related to family, community, and peer group.  The kitchen and office area provides opportunities for dramatic play related to family roles and rules.  Facilitated activities, materials, as well as books and stories will help allow children to develop insight into these roles of members of society.  This also helps contribute to sociological concepts.  Outdoor play can also provide opportunities to develop further understanding of family relationships, as well as community or peer relationships.  The teacher carefully facilitates and guides play so that respect for rules and rights of others is naturally developed.  The teacher ultimately has the  opportunity to guide the development of positive, and effective peer group relations throughout all activities, everyday.

A young child’s most basic understanding of economics, political science, sociology, history and ecology are gradually being developed.  When a young child plays store and trades articles, or when he/she learns to be a leader and obeys rules, the young child is learning social science concepts.  When a young child develops an understanding of the roles of family members, or becomes acquainted with different cultures (holiday activities, foods, etc.), or when a young child learns to be responsible and to take care of the environment, that child is learning social science concepts.

The preschool classroom provides many opportunities for young children to begin to learn how to establish and maintain positive relationships with other people- both adult and peer.  The classroom is itself, a community.  There are many opportunities within this community to learn and understand how to work and play with peers, and adults.  Children take on classroom jobs, learn to follow rules and routines, learn to respect property and materials, and learn to respect and listen to others.  The teacher is a role model organizer, and facilitator.  The teacher guides the group and natural situations into a positive experience for the future adults of our society. 

DEVELOPING MATH SKILLS

PRESCHOOL

Math for young children must be concrete and filled with play and exploration, for this is how children learn. It is important that young children truly understand foundation concepts before moving on to more abstract operations. There is a developmental sequence for teaching math. If teachers adhere to this sequence and provide children with a multitude of opportunities for exploring, practicing, and internalizing math, young children will then be prepared for higher- level activities when they are introduced. Math needs to be taught in a meaningful context of everyday experiences- teachable moments!

The content area of the newly formulated state frameworks involves:
Mathematics as problem solving
Mathematics as reasoning

Mathematics as communication

Mathematical connections

Problem solving-learning mathematics is an active endeavor. Children need to experience mathematics as problem solving: investigating, seeing what happens if .... and using mathematics to find out things for themselves that they do not already know

*children learn to use problem solving approaches to investigate and understand mathematical content

*children learn to formulate problems from everyday and mathematical situations

*children learn to develop and apply strategies to solve a wide variety of problems

*children learn to verify and interpret results with respect to the original problem

*children learn to acquire confidence in using mathematics meaningfully

Reasoning-understanding that mathematics is about reasoning: making conjectures about why something is the way it is and then checking out those conjectures; thinking for oneself.

*children learn to draw logical conclusions about mathematics

*children learn to use models, facts, properties, and relationships to explain their thinking

*children learn to justify their answers and solution processes

*children learn to use patterns and relationships to analyze mathematical situations

*children learn to believe that mathematics makes sense

Communication- mathematics is about communication: clarifying thinking by talking with peers, by listening to what peers have to say, by finding ways to write down experiences, and thinking with words, diagrams, and pictures.

*children learn to relate physical materials, pictures, and diagrams to mathematical ideas

*children learn to reflect on and clarify their thinking about mathematical ideas and situations

*children learn to realize that presenting, discussing, experiencing (manipulation), and listening to 

 Mathematics is vital parts of learning and using mathematics

Connections- mathematics is about connections: seeing the relationships between mathematical ideas, seeing mathematics everywhere one looks.

*children learn to link conceptual and procedural knowledge

*children learn to relate various representations of concepts or procedures to one another

*children learn to use mathematics in other curriculum areas

`
*children learn to use mathematics in their daily lives

The state frameworks divide and organize the existing curriculum standards within four strands:

strand #I- Number Sense

strand #2- Attributes and Patterns

strand #3- Geometry and Measurement

strand #4- Statistics and Probability

Standards (scope and sequence), and frameworks answer the question, what mathematics do we want children to learn? Guidelines identify the stages of concept development as awareness, exploration, inquiry, and utilization. Curriculum that is developmentally appropriate reflects the fact that children learn from their own experiences and allows children to make sense of those experiences in their own way. Recognizing that children can grapple with an idea before they can be expected to fully understand it allows us to challenge them in a way that we could not if we expected them to always be right; children need to feel confident in their role as risk takers. By creating an environment where children explore, create, and solve together, mathematics becomes an exciting and relevant part of an integrated curriculum.

DEVELOPING LANGUAGE ARTS SKILLS

PRESCHOOL

A language arts program for young children is rich with activities and experiences that encourage listening, speaking, writing and reading readiness.  Young children develop language rapidly during the short period of the early childhood years.  Toddlers use simple sentence structure, which progresses into a more complex use of language by a five-year-old.

Activities that stimulate listening and speaking skills help encourage the progression, or development of oral language.  A language arts program provides opportunities for children to increase vocabulary, develop concepts and use appropriate sentence structure.  Children learn from modeling the adults’ use of language.  This is a powerful teaching tool.  Reading stories and books is very important.  In addition to developing oral language, young children are also starting to understand the concept of written words, or language.

Development of written language is a very long process.  It begins by understanding that writing (words) is a way to communicate ideas to others.  This concept becomes familiar to children with books and other types of print, such as lists, or labels.  Adults may write out dictated stories by young children.  This demonstrates the use or meaning of written language, and children will develop a genuine interest in reading.

The most important factor in the development of reading is opportunity for practice.  Young children need to practice the mechanics or skills (letter/sound association, directionality of eye movement, punctuation, spacing, etc.) of reading, until eventually the skills become internalized.  Children will become fluent readers when they are ready- when all the pieces fall in place together.  Teachers provide opportunities to practice the skills and development of concepts.

A language arts program for young children is integrated, as are other curriculum areas.  Skills will be successfully taught if presented in a relevant context to children.  Meaningful and natural language opportunities will be present in all curriculum areas.  The goal of language is communication, and communication is an essential part of all curriculums, and all people. 

What Does It Mean To Be a Language Based Classroom?

The Doyon Preschool programs are language-based classrooms.  In any classroom, children demonstrate a range of receptive and expressive language development.  Teachers collaborate with speech-language pathologists and special educators to provide opportunities within the regular classroom to help promote language development.  Developing communication skills involves a variety of approaches and strategies (tailored to individual students), as well as materials and technologies.  

Classroom organization helps nonverbal or second language learning children.  A set routine for activities helps children catch on, and feel more comfortable within the group, eventually aiding in their social integration.  Teachers can provide quiet, safe haven areas which help children feel less pressured to communicate with language they may not know yet.  From these areas, such as listening centers, or manipulative tables, they can watch and listen until they are ready to join or re-join the more interactive areas of play again.

Technology allows the teacher to meet the needs of nonverbal students, who either partially or entirely, rely on augmentative communication.  Digital camera pictures will be an important communication aid, tailored to individual students, and may be used within several existing applications such as Boardmaker, Inspiration, and Intellitools programs.  Nonverbal students will be able to initiate communication and respond using verbalizations, gestures, signs, and augmentative materials and technologies, such as pictures and applications.  Using alternative technology and materials will allow nonverbal students to access the state frameworks and curriculum, and to demonstrate understanding and knowledge.

A language based integrated preschool program provides opportunities for nonverbal children to increase vocabulary, develop conceptual understanding, learn basic skills, and develop communication skills.  Educators consider the social and academic impact of language difficulties and delays, while developing and facilitating opportunities for continued language and communication growth and progress. Preschool learning experiences are the first step in a child’s lifelong learning.

“Young children continually refine their language by hypothesizing, testing, and modifying until they replace immature language forms with conventional language.”  (Cambourne  1988)    

*Teachers model correct language form (without



overcorrecting)


*Teachers help children develop the normal turn-taking 



flow of conversation


*Teachers encourage, and provide opportunities for 



children to initiate conversations


*Teachers allow children to control topics of 



discussion by facilitating child-led discussion


*In facilitating expressive language, teachers not 



only provide opportunities for discussions 



(dialogues), but for expansion of these ideas


*Teachers use bridging phrases to facilitate 



discussion


*Teachers use simple sentences and speak slowly and 



clearly.  They vary tone and expression.  



Teachers use concrete vocabulary.


*Teachers guide children to explore many activities or 



environments which promotes vocabulary expansion



(children learn language through experiences).


*Sharing time provides opportunities to practice 



expressive language skills, as well as turn-



taking in conversation.  Children also learn to 



differentiate between a statement and a question.

*Teachers help children with receptive language 



difficulties by using gestures or giving visual



or tactile cues.  


*Teachers paraphrase, rephrase, and repeat directions, as 



well as  key words


*Teachers emphasize the important words in the sentence


*Teachers and children often preview,as well as retell 



stories, aiding in comprehension and sequencing


*Predictable books are particularly useful for nonverbal



students or second-language learners.


*Field trips are wonderful opportunities for relevant language and



vocabulary expansion, as well as being concrete and mean-



ingful extensions of our themes.


*Teachers create /utilize a variety of augmentative communication 



approaches, strategies, and technologies which can be 



tailored to individual students’ needs.

THE IMPORTANCE OF PLAY

Through play children learn to know themselves and begin to learn how to work out relationships with others.  There is a lot of give and take, as well as the opportunity for flexibility and imaginative change.  Children learn to initiate play and socialization (sharing, turn-taking).  They develop spontaneity and improvisation.  Play helps children learn many skills including:  language skills, thinking skills, physical skills, and emotional skills.  Play provides opportunities to explore, make decisions, take risks, and discover solutions.  

Children learn by handling objects.  They acquire physical knowledge by acting on objects (science ed.)- pushing, dropping, etc.  They begin to understand properties of the object they are handling such as softness and weight, for example.  Manipulation is essential for children to acquire physical knowledge.  Logico-mathematical knowledge is developed when children make relationships between objects.  Example- comparison of two blocks- one red, one blue.  The relationship created is different.  Other relationships can be created also (on many different levels).  Both knowledges do not exist separate of each other, but together.

Strategies, which encourage thinking and problem solving, include:


*Use of opportunities and situations that are 



relevant and meaningful to children-motivation


*Provide opportunities for children to make decisions-



include them in problem solving and brainstorming


*Encourage and provide opportunities for them to 



exchange viewpoints with other children- draw 



them in.

Children develop social skills through play.  They are not just having fun; they are developing essential skills.  As we model turn-taking, sharing and cooperating, while we build a block tower, share materials, or take turns pouring tea, we model the social skills children will need in school and in life.

Within the preschool program, equipment and materials are provided, as well as enough time.  The environment is structured by establishing some well thought out rules (children help with this list), and re-direction is given when needed. The play process itself is not structured.  Children have to learn socialization.  Development and refinement of play skills take time and practice.
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